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Quality Assurance Programme

Student Leadership, Personal Development Days, STEM, Teach-Boost-Teach, Cultural Capital,
Engagement Levels, ABCs, Industry Links, Student and Staff Welfare, CPD, Reading for Pleasure

To foster a culture of deeper applied learning through sequential R.E.A.L

experiences so that pupils can intertwine academic knowledge, lifelong knowledge and
skills in different contexis
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School Context

CON 1.0 Overall School Judgement

We feel that we are an exceptional school.

The improvements made over the last four years have been remarkable and the impact of our carefully designed curriculum on ou r
KS4 results has been exceptional. We give our girls, many of whom come from areas of significant disadvantage, a great start to their
future careers and we give them every chance to go on to further educational settings and excel. Parental and student feedbac k

reinforces this, with 100% of our parents being happy with the education that their daughters receive.
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CON 1.1 School context

Reading Girlsd School I s a -16schdolllocatet) in Whitleya Readdhd. Yhe gumbenaf stugents durtently on

roll is 690 compared to 416 in Sept 2017. September 2019 intake was 149 and S eptember 2020 was 153 of which, 116 were first
preferences; this is compared to first preferences of 60 in 2018 and 37 in 2017. Our September 2021, our intake is 208, only 2 short of
our PAN. We are very much a multicultural school. Our students come from diverse backgrounds and represent 14/17 possible ethnic
groups. 35% of students have English as Additional Language (EAL), Disadvantaged pupils make up 27% of the school and student S
with Special Educational Needs & Disabilities (SEND), 10%.

Withoutdoubt , t he biggest Uniqgque Selling Point (USP) of Readi mpupliciGe dEws&r \5
day i s open day at Reading Girlsd School 0. We are so extremely pr ol
required to book appointments in advance. On arrival, once they have signed at reception, they tour the school with our unscrip ted
student tour guides.

Every external partner and visitor to our school bar none, never fail to express the lasting impression that our girls leave on them,

despite their young age. We impress upon our students that RGS is their school and this sense of belonging and ownership is what is

most striking to visitors. As a school, we are committed to development of personal leadersh ip skills of our girls. To this end, we have a
5-member Student Senior Leadership Team (SSLT) who co  -lead the school with the Senior Leadership Team (SLT) in addition, to teams

of Anti -Bullying Ambassadors (5), Mental Health Ambassadors (18) and Prefects (20). Our Year 8 student services duty rota gives
every student the opportunity to interact with all members of the school community and in doing so enhances relationships and their
sense of contribution to the life of their school.

The school does no t have a Sixth Form and enjoys very strong relationships with all post 16 providers. Significantly, 99% of students for

the past three years have secured education or employment at Post 16. On average, 12 -14 pupils per year join
Grammar school, we are the biggest external provider of Sixth Form students to a local high -performing School and in 2019 our Co -
Head Girl became the first student across the Reading area to win a full scholarship to a local private School to study Engli sh

literat ure, Maths and Politics.

A unique feature of our provision is the school day and the arrangement of blocks of learning time which following a successf ul full
stakeholder consultation process in June 2018; the rationale for which was to implement our curri culum intent of Deeper Applied
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Learning through Relevant Engaging Active Learning (R.E.A.L lessons). Our six -hour learning day in effect, creates the equivalent of

an extra x39 teaching days per year for all students. A student joining RGS in year 7 there fore, will receive six years education by the
end of year 11 compared to their peers in other schools delivering the traditional five -hour day. Our one, two and three  -hour blocks
of learning time facilitates our curriculum intent to apply Knowledge and sk ills to different contexts.

To this end, we have over 50 Business and Community partners with whom we co -deliver both the aspirational academic and wider
curriculum. At the heart of our KS3 integrated curriculum are links with industry to highlight relev ance of the learning. Our weekly
STEM days co-delivered with Industry partners such as Didcot Railway and Amazon play an aspirational role in promoting Women in

STEM. Similarly, our termly age -appropriate Personal Development (PD) days are delivered by e xternal partners such as NHS
Outreach and The Royal Air force for example, to ensure learning is aspirational, coherent and relevant to everyday life. Arg uably,
the highlight of PD programme is the fortnightly PLEDGE lessons where in short, every pupil in the school works in small self -led groups
in working on behalf of a local charity or Community group.
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CON 1.2 Local context

Whitley is the most deprived District in the County of Berkshire with an IDACI score of 0.335. 60% of the pupils come from th e
immediate postcode and 40% from other areas across Reading and beyond into Middlesex and Hampshire.

In September 2018, the sch ool launched its own school bus service to accommodate students from Reading West and Reading

North who otherwise would have to take 2 or more public bus journeys to get to school. In September 2019, we added a third bu S

service in partnership with Reading Buses to cater for the | arge volume of pupils trav
again in September 2020, we added a fourth service to cater for pupils living in Reading East.

The school attracts pupils from a wide range of primary schools ac ross the town. In Sep 2019 this number was 34 and rose to 38 in

September 2020. Significantly, the four largest feeder schools that each provide close to 19% of our intake, historically per form below

and well below national average for Reading and writing. This has initial implications for our curriculum offer and underlines the

extent of the school &8s transformation i n r edesgnaofouysehoasl day and durriowlans a | e a

model in September 2018. This increased focus on Core subjects will fully work through our cohorts and hopefully impact, even more
positively, on GCSE results, in 2022.

A small proportion of our pupils are selected and pass an entrance test. This is a historical oddness, RGS being a bilateral school in a
selective authority.

Year group Total number in year Selective stream
group number
7 208 16
8 171 17
9 152 23
10 83 11
11 76 11
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Many of our selected girls did not succeed in their applications to the Grammar schools, but their progress across our school is such
that their GCSE results are a match for pupils at the two Grammar schools and a good proportion go on to join Kendrick Gramma ros
sixth form. All our girls follow the same curriculum path at KS3 and have access to the same options at GCSE

We have a very transient cohort where many of our leavers and joiners either join us from overseas or return to their home co untry,

this adds to our already large cohort of English as an Additional Language (EAL) students which currently stands at 49.5%, well above

the national average. We have developed a strong provision for EAL students where all EAL students are assessed in their

competency in English on arrival and interventions both face -to -face and online via Duo Lingo are delivered to ensure that student s
acquisition of the English Language is rapid. We aim to immerse students fully in the life of the school and ensure that EAL students do

not receive a modified timetable so that they have access to the full school curriculum. Our successful inter ventions are evidenced

by our strong EAL outcomes detailed below.

EAL outcomes

2016 2017 2018 2019
Progress 8 0.14 0.66 1.36 1.23
Attainment 8 47.96 46.29 51.7 52.25
%9-5 English and Maths N/A 54% 43% 60%
%9-4 English and Maths 56% 72% 66% 74%
The increase in outcomes for EAL pupils is very much in line with our increased progress outcomes overall. For such large numbers of

EAL pupils, a good proportion of whom are transient, this is exceptional.
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The academic profile of our current students rea ds:

Year group Difference to national

Yr. 11 Sep 2016 -14

Yr. 11 Sep 2017 -1.4

Yr. 11 Sep 2018 -1.3

Yr. 11 Sep 2019 -2.4

Yr. 11 Sep 2020 + 0.35 (average scale score - R&M)
Yr. 10 Sep 2020 -1.6 (average scale score 0 R&M)

Yr. 9 Sep 2020 -1.0 (average scale score - R&M)

When you consider our pupil sd

explained by the exceptional progress, from well below

average SATSs results on entry, that our girls make across RGS.
This was especially true in 2019 and was true of al | groups of
pupils. We work successfully with pupils from all abilities and
backgrounds so they achieve success beyond what may

have been expected of many at age 11.

curren
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The outcomes for our main feeder schools are below:

This paints a clear picture of below and well

Below Av erage

-below prior achievement in English and mathematics in our feeder schools.

Intake Intake
Pre- | Post 'gtg‘fge '%‘;‘g 2016 | 2017 | 2018 | 2019 2016 | 2017 | 2018 | 2019 2016 | 2017 | 2018 | 2019
Ofsted | Ofsted
Reading Reading Reading Reading Writing Writing Writing Writing Maths Maths Maths Maths
Palmer 41 28 16 9 8.7 23 20 06 3.2 2.1 15 0.4 6.3 0.6 0.1 0.7
Academy
Whitley 30 27 26 15 0.4 0.1 03 0.8 06 0.7 0.9 19 11 0.7 05
Park
Geoffrey e 28 o 17 2.1 15 29) 20 05 L2 1.0 0.8 2.6 0.4
Feld
Katesgrove 12 25 07 18 05 Sl 05 23 0.4
Newtown 19 & 5 nla 0.6 0.6 0.6 n/a 16 2.0 0.6
Primary
Christ The 6 0.4 11 25 0.1
King
New Christ 16 10 5 4 0.5 11 0.1 3.9 01 20 20 0.8
Church
ST Mary & [ 5 il 8 17 0 0.6 25 2.4 15 29 0.8
All Saints
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CON 1.3 Progress since the last Ofsted inspection

The school joined Thames Learning Trust in September 2017 following an inadequate Ofsted rating in December 2015. The Trust

appointed a new Principal in September 2017. Subsequently, the new Leadership has focused forensically on the areas identifi ed for
improvement, in the 2015 inspection. The 2016 monitoring report indicated no improvement of any significance, with the except ion
of safeguarding which was deemed to be effective.

The key foci and progress against them are summed up here. The detail is distributed throughout the SEF:

o Overall Outcomes 3 improved significantly to be in the top 1%
Clagg of 20[9
0

English Progress d improved significantly.

o Disadvantaged Progress @& improved significantly.

o Progress of Higher Prior Attaining (HPA) Students & improved
significantly.

0 Address the poor attendance of vulnerable groups, including
PP and White British - improved significantly

0 Leadership and Management of Quality of Teaching
including the use of assessment to inform teaching o]
improved significantly.

This is a very different school to the one that joined Thames Learning Trust four years ago.

It has undergone no less than a transformation.
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CON 1.4 Progress since the last external review s

The school invited an external review in May 2019 (attached ) to evaluate progress made since joining Thames Learning Trust in
September 2017. Over a two -day period, the reviewers considered various documents including the 2018 IDSR, met with Leaders,
staff and pupils and conducted lesson observations. The school posed two specific questions to the reviewer:

ols the school ds curriculum intent shared at al | | evel s of | eader
o What are the current barriers to realising this intent?

The overarching strengths  reported were:

o The school achieved very strong key sta ge 4
outcomes in 2018. The Progress 8 score was +0.71,
placing the school, then, in the top 10% of schools
nationally. Progress was strong in English, mathematics,
languages and the Open element.

o There is a universal and strongly held belief that the
school has improved rapidly under the leadership of
the current HT, and is well placed to improve further.

o Partly as a consequence, the school is expecting to
admit in September approximately 160 Y7 pupils. This
represents a substantial increase on previous cohorts.
The increase in the number of pupils will raise the
school 6s income. This in turn wi
flexibility in staffing and timetabling.
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Our most recent external review in June 2021 recognised the continued progress made across the Quality of Education ( see
attached) . | t The qualiyy df teachirgy and ledrning was judged to be at least good overall, with some very good

A

el ements. 0
The report highlighted the following:

1 Not a moment is wasted in class as teachers orchestrate time skilfully and have high expectation of how every minute o f the
|l esson should be productive. Studentsd6 attitudes to | earning are
1 Resources are of a high quality and harnessed imaginatively to provide rich and engaging tasks which naturally differentiate
for students.
1 Teachers are clear abou t why they are teaching what they are teaching, in the order in which they teach it. Their subject
knowledge is very good and they deploy humour and digression to further engage students.
1 Some students are able to articulate their learning journey with rea I pride, enjoyment and interest.
presented and curated. A joy in learning emerges in a number of conversations with students. Curriculum coverage (albeit
COVID -interrupted) comes across as good in the books seen.
1 Students listen assiduously to one another and to their teachers, a real hallmark of the school. They treat one another with
dignity and respect at all times.
1 Senior students demonstrated a real command of subject and language to explain the subject, rooted in highly effective
guestioning by teachers.
1 The Pledge and STEM sessions observed are demonstrably providing an enriched curriculum to the girls which enhances their
spiritual, moral, social and cultural development. They are enthusiastic learners who are enabled creatively to 61 e
|l earningd and | ook outwards to the | ocal, national and internati
them to promote girlsdé education for today and tomorrow.

In summary, the report stated that,

0 T hsiaschdol at ease with itself . The harmonious, tolerant, multi -cultural ethos permeates; girls are everywhere considerate and

courteous; they feel very positive about themselves; there is a culi
Allthisisrootedinlead er sd and teachersd consistently high expectations, well
which is light, airy and projects a place dedicated to learning. Teachers hold senior leaders in high regard, and trust that they will

alwaystake acti ons in the best interests of the studentsd education and
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THE QUALITY OF EDUCATION

Our curriculum has been carefully designed to be bespoke to our pupils. The effectiveness of its implementation is seen in ou r
exceptional outcomes, both academic and pastoral and the improvements therein over the last three years. The success of all
groups of pupils is testament to the efficacy of our curriculum planning and delivery.
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QoE 1.0 Intent

In 2017, Reading Girls School was a failing school. Radical change was needed to re -energise the school and this  change began
with a revision of the curriculum.

QoE 1.1 The Journey

Phase one of our curriculum development plan
(2017/18) was to eradicate non -specialist teaching,
allocate the required amount of time to subjects to

help pupils be successful and ensure that the
curriculum was inclusive for all by nature not

name especially at Key Stage 4. This meant ensuring
pupils were not set up to fail by being on the wrong
pathways and where necessary, temporarily

freezing subjects that were repeatedly  failing pupils
year after year. For some pupils, their curriculum
offer was not ambitious enough whilst for others
obligatory courses were clearly having a detrimental
effect on self -esteem, anxiety and on appropriate
and successful post 16 destinations.
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Phase two (2018/20) saw the re -structure of our school day following a full -
stakeholder consultation process replacing five hours of learning per

day with six hours to allow us to deliver broader curriculum experiences.

Pupils entering our school in Year 7 wi | | I n effect, recei
education in five compared to their peers in other schools delivering the
traditional five -lesson day. Deeper Applied Learning

(D.A.L) through Relevant Engaging Active Learning (R.E.A.L) is at the heart
of our new curriculum strategy with a forensic focus on Key Stage

3. Through this curriculum offer our intention is to ensure that pupils can
coherently transfer knowledge and skills to different contexts. To that

end, we adopted an integrated curriculum approach at Key Stage 3 co -
delivered with over 50 external partners from the world of industry and

academia. This strategy ensures that time at KS3 is used effectively

because skills and knowledge are not repeated by subjects in isolation of

one another. Rather they are intertwined, related and revisited in our
attempt to deepen and secure them. The sequencing of our curriculum

has been very carefully structured to provide a very broad, but

knowledge -rich base for progression to KS4. Personal Development (PD)

days, STEMdays and PLEDGE lessons are key features of the coherent life -
long element of our curriculum provision.

During Phase 3 (2020/2021) our curriculum has moved into its third phase and characterized by a broader offer of subjects as a result

of increased financial flexibility reflected in the growing numbers on roll. We will work towards the gover nme
75% of pupils studying an EBacc -based curriculum by 2022, but we recognise the s pecific needs of our school community and our

clear success shows that our careful, research  -informed planning is reaping substantial dividends.
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QoE 1.2 Why a 630 year KS4.

To strike a balance between the competing challenges of the reformed GCSEs (from September 2015) and the fi
Stage 3: the wasted yearsodo (Ofsted, 2015), t he ne w-sdaleceodsaltatisnprogessonf Re
June 2018 to restructure the school day. Subsequently, a six  -hour teaching d ay was introduced in Sep 2018.

This in turn created an extra 39 equivalent teaching days per academic year. In short, a pupil joining the school in year 7 will receive
one full yeards extra teaching compar ed tooalh-leourtepchi|mgda). i n school s del |

Consequently, Key Stage 3 at RGS is 458 days which is an extra 78 days more than a two -year model. This equates to 2.4 years. Key

stage 4 at RGS is 570 days which is 112 days longer than KS3. HOWEVER, the GCSE examinations seri  es begins on approximately 13

May annually which is 9 weeks short of a full academic year. In reality, year 11 therefore is 30 weeks. When added to the 3 9 weeks

in year 10, Key Stage 4 is in fact 69 teaching weeks, which is 9 weeks (45 school days) sho rt of tyheearotkv 46 dur ati on

When you subtract those 45 days from the 112 days initial difference between KS3 & KS4 at RGS, KS4 is actually only 67 days | onger
than KS3 at RGS. We believe therefore that our curriculum strategy justifiably strikes the balance between time allocated to KS3 in
preparing for KS4 (supported by our Deeper Applied Learning strategy) and indeed the time allocated to meeting the demands of

reformed and significantly more demanding GCSE programme.

To check we were on the  right lines, we recently asked pupils their views on starting GCSE provision in Year 9, as part of our regular
and detailed pupil surveys.

Year Group Preference to Begin KS4 in Yr. 9 Preference to Begin KS4 in Yr. 10
Year 11 88% 12%
Year 10 87% 13%
Year 9 96% 4%
Year 8 82% 18%

In addition, 100% of parents surveyed reported that they have confidence in our curriculum rationale.
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QoE 1.3 Growing our EBacc 8 A Measured Approach

We are where we are on a journey of rapid improvement from a financially non -viable school that had a falling roll with curriculum
and staffing restrictions to one that  will be at or near full PAN by September 2023.

An immediate upsurge of EBacc entries w  as never going to happen from the outset. As Principal, it is irresponsible and unambitious

of me if | do not take the right action at the right ti mentdlbealthour p:1
and happiness. Indeed, 0 ur recent parent survey reveals that parents want the choice to follow the EBacc route . Significantly, one
would like to argue that this calculated approach is justified in the very fact that our EBacc APS is above national average , this takes

account of all  pupils even though we only entered 27% in 2019.However, we believe that we are at the stage in our journey
whereby we can mirror our long  -standing practice of all pupils studying separate science with a growth in EBacc uptake and
continued successful outc  omes of the EBacc suite.

We have had marked success of our core subjects in the last two years, because of the excellent specialist, subject practitio ners we
sourced in phase 1 of our curriculum plan, which has now reached fruition. Our staff deliver first class and very well sequenced,
provision and this has allowed us to expand our KS4 offer with the introduction of a 4 th option at GCSE. This was always our intent and
the growth of the school has now provided us with greater capacity and flexibility to of fer a broader KS4 curriculum, where we can
offer an EBacc route for more pupils. This will continue as we move into phase 3.

In addition, our curriculum has been specifically designed to support our local context. A large proportion of our pupils com e from
disadvantaged backgrounds and from primaries whose KS2 results are below, or well below average and a majority of our pupils

have EAL, with a significant proportion of our pupils being transient and joining late. Our outcomes for EAL pupils are excel lent and

our results for Disadvantaged children are significantly above average year on year, as a result of our offer. To increase th eir cultural

capital, we introduced PLEDGE lessons to encourage involvement in the community via charity fundraising and our girls speak highly

of our enrichment programme. Our curriculum is under constant review, but to date, our pupils have responded extremely well to

our curriculum intent and structure and the resul ts idehtétatwechrterdly n i n 1

have the right curriculum offer for our girls.
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QoE 2.0 Implementation

QoE 2.1 Curriculum Implementation

The success of our curriculum implementation is shown by the quality of our impact. Excellent teaching, which we monitor car efully,
but supportively, of a well -sequenced curriculum, is at the heart of our implementation. However, we have introduced a range of

innovative approaches which have allowed successful implementation of our curriculum plan.

In our drive for inclusion, we offer free choice for option subjects in KS4, enabling all students to follow any pathway. Our options
process is a fully immersive approach whereby students have a medley of diverse experiences in order for them to make fully

informed choices, this inc ludes careers fairs, subject presentations and peer speed -dating style Q+As with older students currently
studying the courses. The process is then formally concluded through two parent consultations. Firstly, with subject teacher S,
followed by 1 -2-1 meet ings with a member of SLT to finalise appropriate choices. As part of this process, the EBacc pathway is
available.

We offer a wide range of GCSE, technical awards and vocational awards to suit individual pupil needs; we pay careful attentio nto

~

ourstudent sd ment al health and the pressure some students feel from

V From September 2020, our GCSE options have increased from 3 to 4.

V https://www.tes.com/news/new-gcses-taking-toll-pupils-mental-health - nine in ten Headteachers say new GCSEs have
har med ment al heal t h. 0The most commonly cited reason for
more content (85%), exam p _apers being more difficult (81%). ASCL survey of 546 schools.

V https://neu.org.uk/press-releases/reformed-gcses-are-damaging-mental-health-young-people-and-failing-accurately GCSE poll
response - 73% say mental health has worsened since the introduction of reformed GCSEs,

o All our optional subjects at KS4 are ratified by all our local post 16 providers including the local grammar school and private
school to where one of our students gained a full scholarship in 2019.

o0 We are ambitious with our science curriculum in that every student sits separate sciences. We do not offer combined Science.
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https://www.tes.com/news/new-gcses-taking-toll-pupils-mental-health
https://neu.org.uk/press-releases/reformed-gcses-are-damaging-mental-health-young-people-and-failing-accurately

0 We re-designed our KS3 curri culum from Sep 2019 to make
good use of lesson time and linked subjects to ensure both
development of skills and timely delivery of content to ensure
retention and deepening of knowledge and skills rather than
basic repetition.

VoLeader s have armeatigpaicd sodhatp a
they can plan their key stage 3 curriculums jointly. There
is a clear intent to highlight similar skills, with a view to
both reinforcing pupilsd awarene
they can be applied in each subj
May 2 019)

o In2019/20, we created the capacity to increase our MFL
provision in KS3 as a platform for students to have the
opportunity to learn more than one language at KS4. From
September 2021, we also provide cultural lessons to all of KS3
where students lea rn about the culture of other nations.

Reading Girls'
School

0 In KS4, our blocks of learning time allow teachers to plan for
and deliver lessons which enable students to deepen their
understanding and apply skills effectively.

0 We built reading lessons into our curriculum for 2 019 for all o i
students to allow focused intervention and to support
students in developing their reading skills.
V Pupils read widely and often: 0 The school l'i brary 1is
currently well useddé. (I NCYTE REVI EW, May 2019)
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o Our shared intent of Deeper Applied Learning through R.E.A.L.
experiences underpins our curriculum design and is reflected at
subject level.
VoLeaders have also required Subj
deeper applied learning. There are two strands: pupils
lea rning how to apply the skills they have learnt in new
contexts within the same subject; and subjects identifying
links with external organisations and companies. These links
will demonstrate to pupils how they will be able to apply
their learninginthewo r kpl ace or communi ty
(INCYTE REVIEW 2019)

o Our industry links not only enable students to see the real -life
applications of the learning but also help to deepen their
understanding and encourage them to apply their knowledge to
new situations.

V Each integrated subject hosts at least 1 external provider
per term to deliver to our students.

V Every studentin Yr. 7 and 8 has a day of STEM once a
fortnight where external providers deliver sessions on how
what they learn in STEM subjects is required in  real -life
application.
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0 We have implemented a strong CPD programme which
has three distinct strands (i) Subject specific knowledge.
(i) Pedagogical Processes (iii) Behaviour for Learning

V All subject leaders are provided with funding to
access trai ning for their subject, in October 2018,
all teachers had a subject specific INSET day to
enhance their subject knowledge. Subject
specific network meetings are attended by all
teachers when offered by external sources.

V 9/12 hours of CPD is focused on peda gogical
practice led by our Principal Teachers for
teaching and learning

V 3/12 is focused on classroom standards and
L.E.A.R.N
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o Our assessment has been designed to carefully manage staff workload. We have reduced the number of formal assessment
points in 2017 to only 2 per year group from 2018 onwards with the exception of Year 11 where there are 3 for core subjects.
Assessments are accumulative and assess all knowledge and skills learnt up to this point. 100% of teachers who were here
when there were 6 data drops agree that reducing to 2 for each year group has had a positive effect on their workload and
enabled them to redirect time more efficiently.

0The number of teachi ng dographyBHunahiteedin keysstage i3 meant thét & dah droprwas®appening every 5 to 6

lessons when done once a term. This made it a timewasting exercise as not always had assessments been completed and in such a short space

of time progress of movement a t hird of grade is not made consistently in knowledge and skills. The current system is more accurate and gives

data that highlights under performances and areas where intervention needs to take place as it capturestheminarangeofsk | | s and kno

dDoing 6 data drops across each year group did not give us a true picture of progress as we sometimes teach to the test. At every stage of our

day to day teaching we were fixated on the next test, not to mention entering data. This has taken away from us valuable planning, preparation,
teaching and learning time which will in no doubt benefit our students. Students need time to grasp and learn new concepts. N ot just churning

out rapid data.o

oDepending on how often you wo uhen fotaecaupldof lassood bafaresthe ngxtcassessmeent, makmg) iyfairky e et
worthless. If lessons are affected by a PD day or exams, you are really limited on what that assessment is based on. | fegi¢ twice-yearly
assessment took on more worth forthestude nt s as it increased in Iimportance and really ga

o We have developed and implemented a robust and fit for purpose assessment strategy, which ensures assessments are valid
and reliable and that they are used effectively to identify gaps in knowledge and skills
V These gaps are addressed through our BOOST lessons that punctuate our schemes of work.
V In Year 11 interventions for the core subjects, 1  -2-1 tutoring is targeted though use of formal data drop QLAs to address
gaps in knowledge
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Formal Assessment - Data Drop
Do students make progress in your subject overtime?

L
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ldeas:

Contact other school running similar courses for
example see your external moderating partner
andior external subject leadership

See exam papers from other exam boards
Access PixlL

Discuss with your line manager.

Discuss with other subject leaders.

See ASMLEY for further iess.

Guality Assurance
Moderating Partner

U=e a sample across teachers and shilities
U=e an extermal partner who teaches the same
specification

E=arm Proceduras

U=e concessions where necessary
Ensure equipment needed is availabla

Paper completed by
students, marked by staff
and moderated

2 & completad
Cata Drop completed

Mot gof it!

Guality Assurance
Data Drop Analysis Meetings

|dentify areas of weaknass in:
o SOW
z Teaching
o Groups of students

Learnimg Walks

Based on DDA discussicns and area of weakness
Ameandmeants discussad in pre-training discussion

Work Scrutiny

Ensure CHECK and yellow feedback shests ars
present

Student responss in green pen

Feedback loop closed

Got it!

ldeas:

& MNoderation partners are used.

& |Ise department time fo do pre-marking
mioderation to ensure consistency

& Set infernal departmeant deadline to ensure the
miesting of whole school deadline

BOOST lesson planned and
delivered during BOOST &
CHECHK

Areas are identified from
2L A for the Smith Boforma
Yellow feedback shest
issued to students during
BOOST LESSON

CHECH. sheet completed by
students securing their ocwn
understanding of strengths
and wesknesses

Boost work complated in
gresn pen

Mot got if!
%

Discuss as & department

Analyse the QLA with Subject Lesder / Lime
mmansger

U=e the RGES lesson plan

U=e BOOST strategies including think harder
U=e the BOOST presentation slide for BOOST
lesson

Assessment for Leaming technigues
Cuestioning

Differentiation

Exarn guestions

Tasks allowing students to develop their skills
Group students due to their needs within the
BOOST lesson

See the Deeper Applied Leamming Strategy
booklet
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o Classroom non -negotiables such as memory retrieval
practices, taken from the best of cognitive science ensure
a consistent approach to enhanci
and skills across the curriculum. Oral and written feedback
to students is very much appreciated by the girls.

V 0Teachers demonstrated good subj

and good knowledge of the details of examination

syl labuso6. (I NCYTE REVI EW, May

V 0 We-éstablished procedure for encouraging pupils

to recall their (INC¥TEREBVIE®, | ear ni

May 2019)

o We insightfully use funding for pupil premium and SEND to
improve outcomes for these cohorts.
V Our outcomes for disadvantaged students (P8 =
0.581n 2019 & 1.1 in 2020) and SEND (P8 = 0.31 in
2019 & 0.6 in 2020) reflect this.

V 0Thsec hool prepares Opassportsao,

i nformation about i ndi vi dual
(INCYTE REVIEW 2019)

V OHLTAs are highly effetfltive at

sessions, the barriers to learning experienced by
Year 11 pupilso. (I NQYTE REVI

ng

p u

EW
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0 SEND provision includes:

V Green Baskets 8 Every member of staff has access to a basket of resources tailored to the general needs of SEND
students; this includes items such as coloured overlays, a traffic light chart and egg timers.

V TA/Teacher Feedb ack form & Every teaching assistant has the responsibility to ensure that feedback is provided to the
classroom teacher at the end of each lesson, this helps to ensure that there is a clear feedback loop between the
teacher and the TA, thus enabling them t 0 use this data to effectively plan for the following lesson.

V Pupil Passports d All SEND students have a personalised learning plan indicating the best strategies to use in the
classroom.

V Interventions & Various types of interventions are deployed by tra ined members of the support team which are tailored
to each individual

V 1-2-1 6 100% of SEND students in year 11 receive some form of small group or 1~ -2-1 tuition in core subjects.

V Outstanding special school partnership 0 we began working in 2019/20 with Br  ookfields Specialist SEN School, Reading,
an outstanding school.

o Pupil Premium provision includes:

V 1-2-1 08 all students in year 11 receive some form of small group or 1 -2-1 tuition in core subjects.
Computer and internet access is provided for students w ho may not otherwise have this outside of school
Revision guides and practice papers are provided to all PP students.

Access to Strive for 5 revision trips is funded for PP students (English and Maths GCSE)

PA Bus for PP students with low attendance to ens  ure they are in school and in lessons.

Interventions & Various types of interventions are deployed by trained members of the support team which are tailored
to each individual

Small class sizes in core subjects

Carefully selected personal tutors

Peer tutoring

1-2-1 Careers advice by an external, qualified careers advisor

Breakfast Club

Reading University disadvantaged aspirational programme.

<K<K L

<K<K <K<K<LK KL

26| Page



o English as an Additional Language provision includes:

Vv

Vv

Duo Lingo 0 All early stage EAL students are enrolled onto  the School Duo Lingo platform to support with the
development of English Language skills both within and outside the classroom.

EAL testing 8 On arrival, all EAL students are tested for competency in English and then are banded based on their
proficiency. This enables further interventions to take place if necessary.

Pupil Passports 8 All early stage EAL students have a personalised learning plan indicating the best strategies to use in

the classroom.

Interventions - Various types of interventions such as ATTACK read-spell are deployed by trained members of the support
team which are tailored to each individual

Peer tutoring 9 A new student led initiative which allows students to teach each other their home language and

develop oral competency in Englishi s starting in November.

o We actively promote the importance of reading:

Vv
Vv

Vv

Vv

The curriculum has timetabled Reading lessons for all year groups

Every pupil in the school has been screened for Reading ability. In 2020, 18% of pupils with a score of <85 (100= av erage)
undertake further phonics, fluency and Bedrock vocabulary tests

Every pupil in the school has completed an attitude to reading survey to ascertain if they read for pleasure. The results of

this survey have shaped our Reading for pleasure strategy

Our English outcomes are excellent and our reading strategies have been successful in helping our girls to have an

excellent grasp of the complexities of the English language

0 Curriculum enhancement

Vv

\%

\%

As a result of the COVID Pandemic, we are planning on rebo oking the 2021 planned trip to France for July 2022. This trip
has a focus on the acquisition of French in the natural environment, cross curricular links with both History and Art

through the realisation of the RGS Deeper Applied Learning strategy through French and Business

RGS has partnered up with Inspire Worldwide to run biannual trips to Africa to work with sustainable community

development projects,

Black History, Talent Shows, Music and Dance events, Art Exhibitions and Sports Events.
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QoE 2.2 Provision during COVID -19

The coronavirus closure has not stopped us from continuing with our timetabled curriculum.

examine our full provision.

Lockdown #1
During Lockdown #1, we  del ivered over 5614 online

live face -to-face normal timetabled lessons that were
recorded and archived for parents and pupils to
access. Significantly, we retained our year 11 pupils in
lessons for the remainder for the academic year to
help those pupils who felt they may want to take the
Autumn GCSE exams. Parents have been universally
pleased with this provision.

Lockdown #2
Ahead of Lockdown #2, our strapline was BIGGER &

BETTER than before. The focus was on fun engagement
in & beyond lessons. Our STAR STUDENT Programme
became the feature of our Lockdown#2 provision.

Please see the attached document t

Reading Girls Covid
handbook - a measur
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Feedback received regarding our lockdown provision
ol wanted to pass on our sincere thanks to you and your amazing team. We are incredibly impressed by the way Reading Girls
School, your team of teachers and staff, and yourself of course have handled the Covid -19 situation. Through my work | am
witnessing a lot of different takes on how to best proceed as a school, and | can confidently say that your school is amongst the best
I've seen. V ery impressive!

We are particularly pleased with the way you are not applying undue pressure on our daughter and give her the space to figure this

out for herself. Her teachers are very supportive, and she's enjoying her school life however unusual it is s etup at the moment. We are

eternally grateful for the well -being days - such a good shout! Even food tech is a thing still - and | get to enjoy the spoils, soits awin -
win situation.

Your school stand out as a light beam in the darkness, and that darknes s being schools (including our Primary School | am very sad
to say) who's pretty much stopped teaching and simply rely ol

Parent of Yr. 8&9 2020

6Thanks for this update and t he i ngonayburbchol fraamyouandtyoupstaff, hamra bittakdnat i s ¢
aback by it. Itis the most comprehensive school package that | have seen in the current circumstances. Would you be intere sted
in discussing the work at RGS with one of the local media outle ts I'f I 1l et them know what you

This comment was received by the Lead Councillor for Education at Reading Borough Council

60Thank you so much for sending this to me. Woul d you be comfne? t abl
Sheds keen to see models of best practice and | dond6ét think you coul

Thi s comment was received from Readi |
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QoE 3.1 Outcomes

Our 2019 ISDR shows the enormous range of positives about  the academic impact of our curriculum intent and implementation. We

have no reason to believe that, notwithstanding coronavirus and the suspension of GCSE exams, our 2020 results would have sho wn
an i mprovement on 20198s st un nithimthe topel% oflsahaols iw the coumtry pRGE beung51 w etloflall 6502
schools and placing us well within the top 100 schools in England in 2019.

There are two Grammar Schools within Readingds LA. TheyectvelygheB émardir i c |
38t best -performing schools in the country (DfE 2019). Our minority of selected pupils were mainly girls who did not get into these

schools at age 11. To have GCSE results almost on a par with these two highly selective schools, with the majority of our pupils having

KS2 results below, or well below average, is an incredible achievement of which staff are very proud.

Further than this, however, our girls leave as very well  -rounded young adults, extremely well prepared and indeed, eage r, for further
study. The comments from past pupils and from their destination schools and colleges show this to be true.

Since the inspection of 2015, the quantifiable progress against these foci is detailed below:

Performance measure RGS 2016 RGS 2017 RGS 2018 RGS 2019 National average
results results results results 2019

Progress 8 -0.37 0.24 0.71 0.96 -0.03 (0.22 qirls)
Attainment 8 43.79 46.69 47.43 52.7 46.5
%9-5 E&M n/a n/a 41% 58% 43%
%9-4 E&M 49% 46% 62% 74% 64%
EBacc entry 17% 22% 19% 27.4% 40%
EBacc 06Good 14% 16% 16.7% (7.02) 23% 24%
EBacc 06Strol n/a n/a 15.8% (7.23) 19% 17%
EBacc APS (all) n/a n/a 3.15 4.19 4.07
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English Progress

Performance measure RGS 2016 RGS 2017 RGS 2018 RGS 2019 National average 2019
Progress 8 -0.1 0.61 0.8 0.91 0.39 (girls)
Maths Progress
Performance measure RGS 2016 RGS 2017 RGS 2018 RGS 2019 National average 2019
Progress 8 -0.18 0.24 0.64 1.11 -0.02 (girls)
Disadvantaged Progress
Performance measure RGS 2016 RGS 2017 RGS 2018 RGS 2019 National average 2019
Progress 8 -0.97 -0.19 0.4 0.57 -0.45
Progress of Higher Prior Attaining (HPA) Students
Performance measure RGS 2016 RGS 2017 RGS 2018 RGS 2019 National average 2019
Progress 8 -0.28 0.44 0.6 0.90 0.01
Attendance of Vulnerable Groups
Groups %Absence %Persistent Absenteeism %Punctuality (Late to school)
Year 2016 2017 2018 2019 2020 2016 2017 2018 2019 2020 2016 2017 2018 2019 2020
(Sep- (Sep- (Sep-
Mar) Mar) Mar)
Overall 5.2 4.6 47 453 49 136 112 113 10.1 105 185 081 054 0.34 0.28
Disadvantaged 7.5 7.0 6 732 7.6 239 209 140 17.0 173 271 0.90 0.59 0.57
White British 6.3 7.2 59 798 69 201 26 228 16.2 17 321 099 0.82 0.58
SEND 7.9 8.7 69 6.83 59 353 235 220 8.7 10.1 352 132 12 0.60
These figures show a clear pattern of rapid improvement in academic achievement since the new Principal took up his postin 2 017.
The leadership team and the staff teams he has built have affected academic and pastoral improvements of whic h any school

would be hugely proud.
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QoE 3.2 The Learning Awards

In his book, Start with Why , Simon Sineck stresses how it is more important to focus on why you are doing something, rather than what

you are doing. The 06whyod IMOTIYAGIONAL PRIVER 6QReACTIONH is a \erfy relavand concept and indeed

one that influenced our response to our provision throughout lockdowns from March -July 2020 and again Jan -March 2021. At

Reading Girlsd School, we put oatithe fosefranttboartresporsser d We made a clea degisioa that aun

| ockdown provision was never going to be a O0summer campd or work se:
available online if needed.

THE AIM OF OUR LIVE ONLINEACE-TO-FACE LESSONS

strategy to follow our normal curriculum in March 2020 Tl l”“‘:‘:fe{a‘in;ifo’sfgﬁ |\C13CU)§2 IarllEeS?

was to not lose the momentum built up, therefore, m seamingavarts b omas’ COVID CHAMPION
allowing us to be able to easily reconnect with pupils - Eounhdation NEHS (ORGANISATION/
whenever schools fully reopened. Our provision was a Trust INTERNAL DEPARTMENT)
huge success and comme nded by parents, Local LEARNING AWARDS Independent AWARD

Garage Association
FINALIST Reading Girls’ 2021 FINALIST

School

Authority and external partners. Indeed, the quality

was such that we were shortlisted and became one of

eight finalists for The Learni
(LPI) 25" a n n u &NTERBIATIONAL LEARNING AWARDS
COVI D CH A MiategOdydWe were the only school ¥ 3 Kellog's
competing against national and multi -national - LR
corporations and Trusts.

AstraZeneca vl
Novartis - [EHIY -

. IEN .

Moreover, in building upon the success of t IBé GIGIERs tANIDo BlEd d \i iRfor i\ Na B «
second lockdown provision fr  om January 2021. STAR STUDENT, MOBILE LIBRARY, daily BREAKFAST (YOGA) CLUB and WELLBEING DAYS
were key features at the heart of our provision to improve lesson engagement levels even further than lockdown #1, maintain o ur
promotion of reading for pleasure , keep pupils connected with their friends and ensure pupils and staff had a day away from

behind a laptop for six hours per day.
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BEHAVIOUR AND ATTITUDES

Our pupils show a degree of tolerance and respect for others which is a delight to see. Their behaviour and attitude t o their learning
is often impeccable.

We are without doubt a multicultural community with 14 different ethnic
groups and over 50 languages  spoken. By our very nature therefore, pupils
are exposed to many beliefs, faiths and identities. As school leaders, we
believe it is our role to foster experiences within this context. Unlike other
schools, we do not identify three values that we impress upon people
because we believe that has limiting factors on personal development.
Rather, we fundamentally believe in the moral and social justice that
education can provide for young people without prejudice. As leaders
and staff, we are relentless in our drive to ensure that such an ideology
becomes an everyday experience for our girls. The excellent behaviour
and a ttitudes of our girls towards their learning stem from these beliefs.
Relationships in the school are excellent between different members of the
community, staff and pupils alike.

097% of pupil s rbehawourt af athertpbpdstaroundhtiee
schoo | i's good. o

(Student survey, July 2020)

0100% of teachers reported that behavio
better. o

good

(Staff survey, October 2020)
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OQur pupil sd excellent behaviour and at tany detshewi |day.e Isteeins oan g anrstp ea

manage very well the few pupils who occasionally do not follow our agreed expectations and the girls accept the sanctions. Ou r
fixed term exclusions are very low and there has only been one permanent exclusion in three years. Pupi |
reflects their enjoyment of school. Both absence and persistent absence are well within the bottom quintile for all schools a nd both

show clear improvement over time.

We believe that behaviouri s integral to good teaching and learning. To that end, we divide the leadership of Behaviour and
Attitudes into two distinct categories, each led by a member of the Senior Leadership Team using our forensic behaviour data
tracking system reliably informing  appropriate strategic action:

0] Behaviour for Learning 0 In the classroom
(i) Behaviour for life - Around the school

0OAl most all pupils behave very well in |l essons and at social tin

reviewers observed was typical o6.

Incyte review, 2019
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BaA 1.1 Behaviour for Learning (L.E.A.R.N.)

At Reading Gi r | s 0highexpeotatibns fwer hpabepavibus @nd conduct. These expectations are commonly
understood and applied  consistently and fairly —across the school . Although rare, low-level disruption is not tolerated  and
p u p ibehavibur does not disrupt lessons . Within classrooms pupils follow appropriate routines , which create a positive learning
environment leading to  positive attitudes and com  mitment to their education.

Within the classroom all students are expected to

I 9 A G e N oy
isten to the teacher ner e reom ON TIHE im to produce work espect the rights ot call out

and NOT talk with comeet aaul of the highest quality raise your hand to get
with correet equipment q of others by NOT you g
when he/she Is talking & Loadty to earn at all times disrupting theirlearning the attention of the teacher
We have a robust CPD programme to support staff in effectivel going mpl
so, avoid O6react i vuesbe boefh atvhieo udrpsr.o alchtei ved str ategies within the | esso

1 Creates a calm and orderly environment in the classroom, as this is essential for pupils to be able to learn.
1 Setsclear routines and expectations  for the behaviour of pupils in the classroom.
1 Is an effective system, applied consistently and fairly by all staff

6Proactived Strategies that prevent O6Reactived be

Adjective -
acting in

response to a Issuing a

Reactive situation rather
than creating
or controlling

it.

C1/c2
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Additional strategies include:

Student 3-Year LEARN Tracker
o Our 6 phases of L.EA.R.N ensure H1 H1 H1 H1 c1 c1 c1 C1 c2 c2 c2 c2
that pUpllS receive multlple ATE | 1819 | 1920 | 20021 | 1718 | 1819 19520 20021 ATHE | 18319 | 19720 | 20024
interventions to help address All 122 155 | 463 0 NfA | NfJA | 2037 | 28B40 | 430 | 296 | 225 B2
behaviour SEND | 104 | 4 | 109| 0 | N/A | N/A | 619 | 486 | 62 | 4 | 72 | 26
o Ourevidence -based classroom PP 58 | 84 | 213 | 0 | N/A | N/A | 1587 | 1286 | 73 | 228 | 147 | 47
WERI 61 | 68 | 179 | 0 | NJA | N/A | 824 | 624 | 51 | 155 | 81 | 29
standards programme,
o Year7 || 28 | 57 | 1956 | 0 | N/A | NJA | 1845 | 752 | 113 | 80 | 104 | 14
LEAR-N, has significantly Year8 | 33 | 85 | 56 | O | N/A | NJA | 679 | 1348 | 83 | 138 | a4 | 47
improved behaviour for Yeard | 120 | 33 | 110 | © | m/A | N/A | 368 | 200 | 123 | 128 | 28 | &
learning compared to pre - Sep Year1D | 123 | 115 | 64 | 0 | M/A | N/A | 182 | 292 | 105 | 218 | 34 | 7
2017 Wearil | M/A | 128 | 87 | 0 | N/A [ N/A | 259 | 158 | NjA | 105 | 15 | 6

o Our internal exclusion strategy

(IER) is a social penalty that

ensures pupils are not missing

out on classro om learning
o Targeted work set for all students in IER
o Peer tutoring system in the IER
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o Our talking tokens strategy has improved pupil engagement with the lesson

o Our whole school O0ambi

classroom expectations

o Inthe classroom, teachers use engagement levels to inform the students of the expectations when they complete learning

i ndependent

activities; this ensures a consistent proactive approach across the school to low -level disruption.

0The school operates

effect

knew why they were

there and accepted

| e ar onderstpdd amd@adh&rstb o p s

t he

nt ernal i sol ation room (theEoRanm .
sanct

Incyte review, 2019

Silent Study

When this box is on the board:

e The task must be completed in silence.

e This means it is independent work that does not
require discussion with your peers.

e The best way to focus and complete this
task will be working silently.

Quiet Queries

When this box is on the board:
e You are required to have quiet discussion (using your
whispering voice) with your partner.
e This discussion must not disrupt the learning
of other students.
e The discussion must remain on task and
be relevant.

ey

LS
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BaA 1.2 Behaviour for Life

In addition, our provision to maintain these exceptional attitudes and behaviour often goes well beyond what might be expecte

(0]

In mirroring our in -class expectations system L.E.A.R.N, our
ABCs programme is how we expect pupils to conduct
themselves outside of the classroom.

We are a Hub School for Mental Health via Reading

Council

X8 Anti bullying Ambassadors lead our anti  -bullying
charter

PD day workshops delivered to all students

Break time drop in sessions

Do you know your ABCs?

Phones/earphones
away

Wear correct uniform ‘

Arrive by 8.27 am

Do you know your ABCS? | e eurenes ey
‘Consume Fed/drink in the
degrated areas
Stay on the ground floor

Do ot to it on floar

Downtime

Uttertoigo I birs

Use the Library for
werkingiredieg.

Do you know your ABCs?

Coats off

Keep to the left

Stairs - up the middle
and down the back

Out of lessons only for
emergencies

Do you know your ABCs?

Do you know your ABCs?

Classroom

Waar comect uniform
until off School site
Fhanesfesshones i
until off School site
it via Canteen doors
only

ExitSchoolste via
Pedestrian gate

Fsayigshos Sk st e
separvnd by st

Arrive on time to
lessan (by the 2°4 bell)

Have the correct
‘equipment

Wearing correct
uniform

Mabile phanes are used
a5 learing akd CNLY

A corridor classical music strategy creates a calm environment

as pupils move around the school

Our Bistro and Dining room strategic environments create a
positive atmosphere and promote an expectation of maturity in

such settings
Table cloths and cutler y

Variety of table arrangements

External seating areas
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Attendance & Punctuality

Our attendance is well above national average and we have a strong phases system to intervene with non
interventions which are outlined below

(0]
(0]

o O O O

Our attendance leagues and rewards programme promote good attendance
Our Persistent Absenteeism minibus helps vulnerable families avoid prosecution. We believe that working with families is more

productive than issuing fines via the Local Authority. Our P

register who are not in school on that day

Attendance workshops programme for targeted pupils which contributes to improved attendance

Our punctuality strategy has improved punctuality to scho

Dedicated member of staff to work with students

Encourage students to attend breakfast club

ol significantly compared to prior 2017

-attenders including

2017/18

2018/19

All pupils

SEND

PP

Full Year Release National Data

2019/20
Abs Nat P.A Nat
All pupils 15.09
SEND 6.9%N/A 8.8%N/A
PP 6.1%N/A 17.0%N/A

Full Year Release National Data

Autmun term data only National Data

A bus operates every morning at 9am for those pupils on our PA
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Exclusions Data

All our exclusion data from 2019 onwards is well below National Averages and exclusions in

the school are on a downward trend

Exclusion Codes

BU Bullying

VP Verbal abuse/threatening
behaviour against a pupil

PP Physical assault against a pupil
DB Persistent disruptive behaviour
OT Other

VA Verbal abuse/threatening
behaviour against an ad  ult

DA Drug and alcohol related

Number of exlcusions by Year group Percentage of exlcusions by Year group Number of exlcusions by Year group

2017/2018| 2018/2019| 2019/2020( 2020/2021 2017/2018 | 2018/2019| 2019/2020| 2020/2021 2017/2018| 2018/2019| 2019/2020| 2020/2021

FTE| PEX| FTE| PEX| FTE| PEX| FTE| PEX FTE| PEX| FTE| PEX| FTE| PEX| FTE| PEX FTEl PEXI FTEI PEX| ETEI PEXI FTEI PEX

0, 0, 0, 0, 0, 0, 0, 0,
ALL 10031 ]15f0]12|0 ALL 2.4%] 0.0%] 7.3%] 0.2%] 3.2%] 0.0%| 2.0%] 0.0%| [ ololal1l50olulo
WBRI 0 0 1 0 1 0 2 0 WBRI 0.0%]| 0.09%| 1.1%| 0.0%| 0.9%| 0.0%| 1.5%]| 0.0% 20 T Tololololol 210
PP 0 0 5 0] 14| 0 3 0 PP 0.0%]| 0.0%| 3.4%| 0.0%| 8.3%| 0.0%| 1.6%| 0.0%
SEND | 6 | 0 ] 16] 0] 6] 0 3| o | [SEND [105% 0.0%[31.4% 0.0%|10.0% 0.0%| 4.4%| 0.0%| |.° 0f0]001]1000})21]0
Year7 | 6 | 0] 15] 0| 3] 0] 2] 0 Year7 | 8.6%) 0.0%|18.1% 0.0%] 1.9%] 0.0%| 1.3%| 0.0%| |°P 1101 3/0)J5]011/0
Year8 | 6 | 0] 15] 0 3]o]2]o0o0 Year 8 7.8%| 0.0%|19.7% 0.0%| 3.4%| 0.0%| 1.2%| 0.0%| |DPB 1]0)4f0]4]0]J0)0
Year9 | 2 | 0| 5] 0] 2]0] 4]0 Year9 | 2.4%| 0.0%| 6.7%| 0.0%] 2.5%] 0.0%| 4.6%] 0.0%| |OT 0({0(15/0]4]0]0]O0
Year10 | 6 0 15| 0 3 0 2 0 Year 10 5.7%]| 0.0%|19.0% 0.0%| 3.8%| 0.0%| 2.5%]| 0.0%| [VA 4 0 8 0 1 0 6 0
Year1l | 1 0 2 0 0 0 0 0 Year 11 1.2%]| 0.0%| 2.0%| 0.0%| 0.0%]| 0.0%| 0.0%| 0.0%| [DA 3 0 0 0 1 0 0 0
Students with 1 or more FTE
2017/2018 2018/2019 2019/2020 2020/2021

ALLFTE| ®FTE | %®FTE |Nat ®#FTE| FTE HFTE | %HFTE |Nat #FTE| FTE HFTE | %HFTE [Nat #FTE| FTE HFTE | %HFTE |Nat +FTE
ALL 10 8 1.9% | 3.0% | 30 15 | 36% | 31% | 15 10 | 21% | 31% [ 11 11 | 2.0% | 3.1%
WBRI 0 0.0% | 4.7% 1 1 11% | 5.0% [ 1 1 0.9% | 50% | 2 2 15% | 5.0%
PP 0 0.0% [ 11.1% 5 5 3.4% | 11.3% 14 9 54% [ 11.3% 3 3 1.6% | 11.3%
SEND 6 4 7.0% | 11.4% 16 4 7.8% | 12.1% 6 4 6.7% | 12.1% 3 3 44% [ 12.1%
Year 7 6 0.0% | 3.4% 15 2 24% | 3.5% 3 3 1.9% | 3.5% 2 2 1.3% | 3.5%
Year 8 6 1 1.3% | 51% 15 3 3.9% | 55% 3 4 45% | 5.5% 2 3 1.9% | 55%
Year 9 6 1 12% | 6.3% 15 3 40% | 6.7% 3 1 12% | 6.7% 4 4 46% | 6.7%
Year 10 6 5 47% | 7.0% 15 5 6.3% | 7.3% 3 2 2.6% | 7.3% 2 2 25% | 7.3%
Year 11 1 1 1.2% | 5.2% 2 2 20% | 53% | 0 0.0% [ 5.3% 0 0.0% | 5.3%
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(i) 2019/20
Incyte Strategy 2019/20 Safeguardi | 2019 Attendanc | Anti- 2019/20 IER REAL
review W] = term 1 ng Report | parent e 3-year Bullying PLEDGE mentoring | lessons
2019 behaviour (w] survey trend charter strategy timetable and
I 2019-20 Principall report 2 T T T Talkin
Teacher Behavior [ €P Safeguarding Report W ﬂ ﬂ m g
- Oct 2019.docx| Parent Survey Y7&8 e To kens
Incyte review repo = T : Curriculum Evening 3 year trend by Anti Bullying m IER mentoring with
May 2019.doc m m group including 19-Charter and SupporStrategic plan.dogx SSLT.docx
2019-20 Attendance .
Strategy.docx RGS - Behavu_)ur 1
Report Nov 19 final. x|
REAL and Talking
Tokens.xIsx
2019/20 LEARN Staff 2019 Oct 2019 Attendanc W] = Parents Do you
CPD phases survey Oct | safeguardi | student e case Evening know your
programm | overview | 2019 ng report | survey studies Worcenon Nowa hResponses | ABCs?
e [r WE - W] = W] = n 2019 -2020 d :
m = Lea?:::]z\/ipoﬁgsfg;pp Staff Survey S175 Sa@uarding d m =
Autumn Term 2019 ¢ Action Plan (Oct 201¢ Student Survey Attendance Case m ABCs.pptx

CPD Programme
2019 - 2020.docx

@j

Safeguarding Rep
- Oct 2019.docx

Autumn Term 2019 (

prt

Studies.docx

Student PA
Workshop Pack.d

0( Parent Evening

Survey Responses
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(i) 2020/21

Student
Survey Oct
2020

Student Survey
Responses

Parent
Survey Oct
2020

Parent Survey
Responses

Staff Survey
Oct 2020

Staff Survey
Responses

PLEDGE 2020

w|

PLEDGE 2020
overview.docx

Term 1
Behaviour
report

W]

RGS - Behaviour
report Nov 2020.doc

3-year
behaviour
trend
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PERSONAL DEVELOPMENT

Personal development is a great strength of the school. We provide enhancement to our excellent academic curriculum which

gives the girls memorable experiences which enrich their school life and increase their cultural capital. The impact of our w ork in
pe rsonal development is seen in school through our school community ethos and commitment of the girls to the wider local
community,; feedback from the girlsd destinations is always exd®arl |l en

girls display a resilience and confidence which allows them to tackle difficulties and succeed.

In the last three years, 99% of pupils have secured places in further education, employment or training
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PD 1.0 Our strengths

o All pupils have direct access to a school counsellor and school nurse

0 As part of their PLEDGE, students provide academic tuition to their peers
in the internal exclusion room

0 Students take part in a variety of extra  -curricular clubs including sports,
Science, food, debating, ar  t, dance and robotics.

0 Year 11 students take part in the National Citizen Service with the school
being awarded the Bronze Certificate in 2019 thanks to the high number
of students taking patrt.

0 Local Police and PCSOs have delivered safety awareness assemb lies this
year on knife crime, the law and the role of the Police.

0 A quality time 1 -2-1 Personal Tutoring system follows a tracker crib sheet
to ensure all staff are having the same conversation with Tutees

0 The school appoints prefects to assist with the running of the school.
Those who spoke with a reviewer believed that being a prefect had
increased their confidence. (Incyte, 2019)

o The school has considered pupil sd ment :
crea ted by the requirement to sit a large number of terminal
examinations in Year 11. (Incyte review 2019)

0 KS4 students have aspirational opportunities for 1~ -2-1 tuition with
University of Reading Students, local Sixth Form students including private
and Gramm ar schools

o All students have access to careers advice including CV writing with
external professionals, on site careers fayresand 1 -2-1 ADVIZA
appointments for all students in Year 11
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Readi ng Gir |l S@ersBraliDevelbpmehE F 2017-2021
PD 1.1 SMSC
Spiritual
V Personal Development days are delivered by industry experts to ensure relevant experiences -0The |l earning i

presenters, such as health service personnel or visitors from voluntary organisations. They bring with them the specialist
knowledge and credibility associated with their rol eso6 (Il ncyte review, 2019)

V All students receive EP lessons with a real focus on discussion and debating to gain experience and an understanding of
other beliefs.

Moral

V There are many opportunities for pupils to
develop their leadership skills 8 Student

Microsoft Teams

Senior Leadership Team (SSLT), Anti -Bullying W \?
Ambassadors, Mental Health Ambassadors, Y Hybrid
Prefects, Year 8 student services duty, Commons

delivering public presentation evenings Chamber

and whole -school assemblies

V Students have the opportunity to take part
in debates such ast he annual Mock
Magistrates Trial competition

V All pupils have weekly timetabled PLEDGE
lessons in which they work in small groups
on behalf of their chosen charities and
community organisation giving students the
opportunities to volunteer and be civic -
minded and ready to contribute to society

Meeting chat

| Jroremcy
Alok Sharma

‘ Emma Hind 212 #01
Baice adt g

X8 KAN-«:,-K—‘ Urtan
Alok Sharma

‘ Siden Danoon 212 P42
Mt 0358 we Aave met
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Social

V There is a programme of extra -curricular clubs at lunchtime and after school

Students attend both day and residential trips to Ufton Court Outdoor education centre

We create a dining spaces ambiance whereby pupils have opportunities to learn social etiquette

Pupils lead and run break time clubs in both the library and sports courts allowing them to develop their leadership skills a nd

long -term commitment to projects.

The school appoints prefects to assist wit h the running of the school. Those who spoke with a reviewer believed that being a

prefect had increased their confidence. (Incyte, 2019)

V The school has considered pupil sd ment al heal th, incl vmdnbergf t he s
terminal examinations in Year 11. (Incyte review 2019)

V  Year 7 have daily Nurture/Nature sessions with the SSLT as part of transition in term 1 then every few weeks from term 2

V  Explorer weeks for all new Year 7s prior to their arrival; 48 virtual sessions were added to this programme during the Covid -19
pandemic

< <<

<

Cultural

V  All students have the opportunity to experience school trips:
Wembl ey stadium for Engl and Womenods
final, France in 2020 for Business, Art, French and History s tudents,
0 Gi-foriGsls Africa in 2021, Pantomime, Year 11 Motivational

trip
V  The girls lead our annual Black History events
V We have O6cul tural dress daysdturdlo c e

school community
V  Students take part in national public speak ing competitions and
reached the final in the House of Commons in June 2019
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PD 1.2 Destinations

2020 destinations data below showing percentage of pupils by group on Post 16 courses by level:

Post 16 course level % Whole cohort % Disadvantaged % SEND % White British
Level 1 14.06 14.29 22.22 26.67
Level 2 28.13 38.10 44.44 33.33
Level 3 58.21 50 40 43.75

2019 destinations by category of post 16 course:

Category of post 16

course % Whole cohort (100) % Disadvantaged % SEND % White British
A levels 48.44 39.13 22.22 23.53
STEM 34.48 25.00 11.11 7.14
Level 3 course 58.21 50 40 43.75
Vocational 52.38 63.64 77.78 81.25
Apprenticeship 2.78 0 10 11.76

Queen Anne's
CAVERSHAM
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Personal Development Evaluation Suite

(i)

2019/20

Incyte review
2019

[
ox

Incyte review report

2017 Destination
tracker

o

Year 11 2017

1-2-1 tutorial
handbook

0

Tutor Handbook

Selective stream
destinations data

]

selective stream

Black History

0

Black History
Thursday 18 Octobe

Year 7
nature/Nurture
survey Sep 2019

0

PLEDGE

a

Strategic plan.docx

May 2019.doc Destinations.xlIsx The One to 2018 fin booklet.pub Oct 19 survey =
Nurture.docx E
e Action plan @ Overview doc
Destinations Yr 11 Nov 2019 ’
2016-17 headlines.f N
7
. B_DF Action plan NN Oct
Destinations Yr 11 19.docx
2016-17 summary.pc¢
2019/20 Careers | 2018/19 2018/19 2019/20 2019/20 Ufton Court | 2019/20 Mental 2018/19
programme Destination Destination Extracurricular schedule Health competitions
tracker tracker programme programme

0

Careers Programme
2019 DRAFT v2.doc

5

Careers Enterprise
and WRL Log.xlIsx

1

Yr 11 Destinations
2018-19.xIsx

L
i
3 year
Destinations.xIsx

Destinations Yr 11
Summary 2018-19.pi

Destinations Yr 11
2018-19.pdf

a

Extra Curricular
Clubs November 20:

Ufton Court
Programme Jan 202

[

-
Mental Health (SLP;
Module dates 2018-

PMHA Application
Form.docx

PMHA JD.docx

MCMT_TeachersLee
let-without-Jomati.p

Robotics Challenge
Guide.pdf
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2019/20 PD day tuition from ext. IER mentoring 2019/20 &
Explorer week IL:JOR and 6" timetable Assembly c = "
= ormers ounsellor
“E 5 s ﬂ% programme Self-Referral Form.d«
. PD Day 2019 Dec =0 - .
Transistion Staff 04.pdf = IER mentoring with

Handbook Final.do« Yrll Context and SSLT.docx

PD Day 2020 Jan
30.pdf

PD Day 2019 Oct

tutoring. xlsx

™,
g
Assembly rota 2019
Autumn.docx

22.pdf
(i) 2020/21
Pledge overview | Assemblies Explorer booklet | Tutor booklet Careers Careers and PD

2020

[
S
PLEDGE 2020
overview.docx

Autumn 2020

0=

Assembly rota Nov
2020.docx

E

Assembly reflection
Nov 2020.docx

[,
o

Secondary-School-T
ransition-Booklet S7

2020

[
S
Tutor Handbook
2020-21.docx

education plan

2020

careers education
plan 2020-21.pdf

tracker

5

Tracker plan -
16-11-2020.xIsx

Destinations

[
%
Destinations 3
year.xlIsx

PD topics and
links

5

PD Day Topics and
links 20-21.xIsx
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LEADERSHIP AND MANAGEMENT

Under the leadership of an inspirational principal, leaders, with excellent support from Thames Learning Trust, have effected far-
reaching change in a relatively short period of time. In the three years under this leadership, academic results have improve dto
now lie in the top 1% of schools nationally and leaders have every confidence this will be maintained and even improved fu rther.
Radical reform of the curriculum has driven the change. Pupils are kept very safe and are happy in school. The girls have res ponded
wonderfully to these changes; behaviour and attitudes to learning are markedly better and pupil attendance is now hig h, because
pupils enjoy that | earning. The girlsd personal devel opmentnther exc
education and their next steps in |ife. The school 6s fthiabmwugetsarglus;h av e

testament to the fiscal propriety of leaders and trustees.
This is such a different school to the school that was inspected in 2015.

OThere is a universal and strongly -held belief that the school has improved rapidly under the leaders hip of the current HT, and is well

7z

placed to i mprove furthero.

Incyte review, May 2019
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LM 1.0 Our strengths

o0 Exceptional leadership of the school through a pandemic
0 An approachable, friendly and welcoming environment
o Safeguarding leads receive refresher training every two

years
o All staff complete annual online safeguarding refresher
training
o We do not have any pupils attending off -site provision

0 A safeguarding email account for visitors to log
safeguarding concerns

o Staff are trained to use C POMS to raise safeguarding
concerns on a daily basis

0 We use evidence -based research such as the EEF to

carefully identify proven PPG strategies ﬁomgg:gﬁg?nmrhﬂ D

o Subsequently our PP outcomes are significantly above t‘f,‘;";g;‘;‘?g}cf@ltsworkdurmg :
National average. agﬁi?nnyliggl:llbasedon gy

0 As leaders, we create an environmentt  hat students and Ee%ﬂ‘ﬁ?rbﬁft?ddﬁ'ﬁggtgga&y
teachers are happy to be in ngédaggii{ngéfebrates

0 Arobust appraisal system that is inextricably linked to the ff;‘ﬁﬁg;’;f“vm‘g;;fge g
school improvement plan (SIP) Vggﬁ%ﬁtﬁ%ﬁfﬁ&“ bes:;gse

o Strong partnerships with local post 16 providers to secure :’c‘foflsmtareward exclusxve to

aspirational destinations for year 11

o0 We foster in our girl s a belief that this is their school and
promote their active participation in its leadership

0 We systematically seek views of parents, community
partners, staff and students and act on their feedback

NgINg
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o Our Persistent Absenteeism (PA) bus is indicative of our relentless
high aspirations for hard -to-reach pupils

0 As leaders, we are relentless in our lateral thinking to provide
aspirational and relevant curriculum experiences

o Leadership structures that a re distributed across staff and pupils
e.g. Lead Teachers, Student Leadership Team

o Vulnerable pupil groups have equal access to curriculum, extra -
curricular and leadership opportunities as their peers

o Shared articulated curriculum vision across amongst all teachers
that is developed through CPD and reflected in practice

0 We operate a primary school curriculum within our own school
timetable for feeder schools to avail of curriculum delivery

o The CPD programme is creatively designed into twilight sessions
that are front -loaded in terms 1&2 to have the biggest impact

o Our forensic Quality Assurance (QA) processes is influential in
ensuring consistency and subsequent outcomes that are sig+
year on year

o0 The CPD programme is strongly aligned with the curriculum of
which subject specific knowledge and Pedagogical Processes is
at the heart

o Care for staff well -being through strategies that have reduced
+200 hours per year that teachers no longer have to spend on
activities not directly related to teaching & learning

0 We are relentless in working collaboratively with Sixth Form
providers to expose our students to those aspirational
environments through academic mentoring, experience days,
co -delivery of subjects at Sixth Form partner schools
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We ensure high ambitions f or hard to reach pupils through 1 -2-1 tuition in school and at home to ensure they make progress

despite a reluctance to comeotld 6school. We do not o6o0of f

Our collaboration with Business & Community groups is such that we have +50 partners with whom we co -deliver our academic
and personal development curricula

During COVID lockdown we have delivered our normal timetable which is over 5000 online live face -to -face lessons. Parent

feedback has been extremely positive.

Thames Learning Trust lead termly a ccountability meetings with the Principal against the School Improvement Plan in addition to

a calendar of reports for individual areas of school improvement that are challenged by the Board of Trustees.

There is a regular Thames Learning TrustPrincipal s @ conf er ence ¢ al e n ebecticefammangstthe Bdudatiog Boare: s t
Each school within the Trust hosts a support and challenge day where Senior Teams from across the Trust externally review

aspects of school Improvement

Readi ng Gi randsBaylisSCourt&ahdol held its first joint Curriculum INSET in February 2020 that focused on department -
level CPD
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Leadership and Management Evidence Suite

(i)

2019/20

Incyte review
2019

L
Zx

Incyte review report
May 2019.doc

Staff Survey
Oct 2019

0

Staff Survey
Autumn Term 2019.¢

Student
survey Term
12019

v

Student Survey
Autumn Term 2019.¢

2019/20 RGS
QA protocol

RGS L&M QA
processes.xlsx

Primary
curriculum

advertising
I

RGS primary
schools enrichment

2019/20
primary
curriculum
model

=]

Primary Curric
Timetable.xIs

2019/20 CPD
programme

CPD Programme
2019 - 2020.docx

Parent
survey
Oct 2019
0=
Parent Survey Y7&€
Curriculum Evening

School day
consultation
process 2018
™
wE
RGS school day
orgnaisation consul

2019/20 PA bus data | CB 2019 case | EB 2018 case | 2017-2019 2019 ASP \%
ownership of | collection study study destinations ﬁ_—
Iearning I, Fia Reading Girls Covid
workshop % Reading Girls' Schoo | handbook - a measur
Yr 11 Destinations School Performance :
. 2018-19.xlsx
4
Ambitious,
challenging indeper
(i) 2020/21
Pupil survey | Parent Staff survey | Covid School Destinations | Year 11
Oct 2020 survey Oct Oct 2020 provision reopening progress
2020 strategy plans % data Nov
E 2020
W A AN AN AN Destinations 3
Student Survey "% "% "% "% year.xlsx I
Responses Parent Survey Staff Survey Reading Girls Covid Term 1 review and Iﬁ
Responses Responses handbook - a measur | amendment of reope MOCKS 1

assembly.pptx
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EXECUTIVESUMMARY 2019-21

EEIE=E NEVWS

Reading Girls' School turns
inadequate rating around

O 20 March 2019 Berkshire

=i ¥ E 4 O

Reading Girls' School is now the best performing non-
selective school in the town

A school previously rated inadequate and placed
in special measures is now in the top 5%
performing schools in England.

Reading Girls' School, in Whitley, Berkshire, is now
the best performing non-selective school in Reading.
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Quality of Education

STRATEGIC IMPACTS

0 REAL Tokens Septd Dec 2020: Yes = 30,488. No =
1969

0 2018/19 REAL lessons tokens: Yes = 12997, No = 1218

0 REAL Tokens: Septd March 2020: Yes: 31792, No:
2751

o Talking Token Total: Sept & Dec 2020: 14,090

0 2019/20 (March) Talking Tokens: 4624 issued to date

0 2018 0 2019 Personal development days were rated
3.5 out of 5 by KS4 students and 3.7 out of 5 by  KS3
students.

0 55% of students (221 students out of 405) have
complete 1 or more pledge activities

o 100% of students who participated confirmed that
the University of Reading Students in School tuition
supported them. University of
School s6 (SI'S) tuition

o During Lockdown over 250 individual PLEDGES were
completed

o 30 students participated in Black History dance
show from across different year groups
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SURVEY RESPONSES

October 2020

PUPIL RESPONSES:

96% of pupils reported thatthey enj oy | earning at Reading Girlsd School
91% of pupils in year 7, 8 and 9 reported that leaving early from class was helpful.

90% of pupils reported that sanitising stations help to keep them safe.

94% of pupils reported that it has been helpful for them to come into school in their PE / Dance Kkit.

83% of pupils reported that they felt safe when they are in the classroom learning.

83% of pupils reported that teachers help them to do identify any gaps they have in their knowledge and what they need to
do to close these gaps.

O O O O O O

PARENT RESPONSES:

0 100% of parents reported that it has been helpful for their daughter to come into school in her PE / Dance kit for when she h as
these lessons.

0 90% of parents reported thatt he school has been successful at returningt 0 a normal school routine.

0 89% of parents reported that their daughter has settled back into school well.

o0 61% of parents reported that Reading Girlsdéd School makes them aw:
0 85% of parentsreportedthat Readi ng Girl sd& School has high expectations for

0

from missing out on their learning.

0 82% of parents reported thatt hey di dnoét feel that their daughter was behind i
0 82% of parents reported that the online lessons have prevented their daughter from falling behind her lessons.
0 96% of parents woul d r ecomme nahotRreparent. ng Gi rl s School to
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STAFF RESPONSES:

0 100% of staff reported that the school has been successful at returning to a normal school routine.
100% of staff reported that; within their subject, they have selected the subject specific knowledge and skills that pup ils
needed to be taught in the first few weeks back to enable them t:«
100% of teachers and TAs reported that felt safe when in the classroom.
100% of staff reported that, w ithin their subject, they are focusing on what are the most important building blocks.
100% of teachers reported that the behaviour of pupils in their lessons is good.
100% of teachers reported thatt he work that year 11 are completing in their lessons will prepare them for their GCSE exams in
2021
0 100% of te achers reported that they felt confident that the pupils in year 11 will have all the knowledge they need to do well in
their GCSE exams.
0 100% of teachers reported that they feel that year 11 will be 6c¢e:
0 100% of teach ers reported that within their subject, they have adjusted the content of the curriculum to take account of what
the pupils' assessment has informed them.
0 96% of teachers rated the engagement of students in their lesson as good or better.
0 96% of teachers reported that w ithin lessons, pupils show good levels of concentration, they are resilient and try their best
without becoming subdued, when completing classwork.
o0 80% of staff reported that, w ithin their subject, topics have beenre  -ordered in order to pri  oritse key concepts and knowledge.
0 88% of staff reported that within their subject, they are prioritising what could not be taught effectively through remote
learning.
o 77% of staff reported that the staff at R eaahdiherig thé&use ahdsdélive§ ofh o o | ha:
online lessons.

o

O O O O
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PREVIOUS PUPIL SURVEYS

Student Survey Student Survey Student Survey Student SUI’Vey
Autumn Term 2019 CSpring Term 2020 O .Outcomes Summer :Res p onses

PREVIOUS PARENT SURVEYS

@ @

Parent Evening Parent Survey Parent Survey
Survey Responses zOutcomes Summer "R e s ponses

PREVIOUS STAFF SURVEYS

Staff Survey Staff Survey Spring Staff Survey Staff Survey
Autumn Term 2019 C(Term 2020 O&A.docOutcomes Summer Re s pon s e s
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VULNERABLE GROUPS OUTCOMES
(2020 CAGs are in line with 2019 outcomes)

PP Students & validated 2019

(0]

o O O O o

P8: 0.57

A8: 47.81
English P8: 0.48
Maths P8: 0.86
EBacc P8: 0.00
Open P8: 1.01

SENDG validated 2019

o

O O O O O

P8: 0.31

A8: 33.56

English P8L: 80.08
Maths P8: 60.01
EBacc P8: 00.53
OpenP8: 1.20

EAL - validated 2019

(0]

o O O O O

P8: 1.21

A8: 55.37
English P8: 1.18
Maths P8: 1.33
EBacc P8: 0.74
Open P8: 1.46

DD1dYr. 11

Nov 2020 current (Extrapolated)

PP Students

o P8:-0.54 (0.25)

o0 A8:40.09 (48.07)

o English P8:-0.27 (0.53)
o Maths P8: -0.75 (0.13)

o EBacc P8: -0.92 (-0.33)
o Open P8: -0212 (0.74)

SEND

o P8:-0.59 (0.23)

0 A8:25.45 (33.69)

o English P8:-1.1 (0.38)

0o Maths P8: -0.54 (0.21)
o EBacc P8: -0.54 (-0.51)
o OpenP8: -0.32 (0.89)
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INSET Feedback

INSET Twilight Feedback 2019 - 2020:

606We had a range of topics, al
visit. We were given many practical examples of
active learning ideas to try and the pedagogy

~ o~

behind them. 80

606l find the twilight sessions
useful. New strategies for active learning and
clarification of the behaviour process is particularly
hel pful . 86

00The prompt s tefdbuteffecive deliverh e br
style. | have used every Active Learning technique

that was covered and think that they have

enhanced my delivery in the cl

606 Active |l earning techniqgues
the classroom. 606

INSET Day feedback o Friday 7 Feb 2020

100% of staff agree that the day supported them with
their curriculum understanding and planning
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Work Scrutiny and Learning Walks

o Work Scrutiny November 2019:

0 87% of staff provide differentiated BOOST tasks

0 97% of students show PRIDE in their work

0 81% of staff consistently use yellow feedback sheets

o 81% of staff use positive
0 87% of staff use formative BOOST tasks

0 77% of students complete BOOST tasks are completed

o 68% of teachers 6close the
0 87% of s taoksshow mogresk

Learning walks Sept -Dec 2020

Learning Walks
2021.xIsx

— ESE0 0\
L1 L
ELTLL LR

6 WWW46

| oopd

cl ear|

and

C

Yes
Classroom Routines | (%)
Meet and Greet 17
Planners 52
y linked t
PROUD 72
MRP 70
heck BOOST
Orange Folder 40
REAL 35
Dismissal 4

Total
N/A (%) | (%)
83 100
5 100
me nt criteria
18 100
30 100
0 100
58 100
96 100
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Continued Focus

o Intent: Embed our focus on the centrality of reading (External review, Apr 2019, ref 4.4, recommendation #11) (SIP 1.2)

o 2.1 Implementation: To ensure that learning at subject and classroom level reflect deeper applied learning experiences
through R.E.A.L lessons (SIP 2.1)

66| Page










































